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Abstract: The outbreak of COVID-19 has affected the educational sector globally. One of the impacts of this outbreak is observed in the 
implementation of digital learning, which involves problems such as poor internet connection and a lack of information technology 
facilities. However, university youth could be seen as resilient if they could keep up with good academic performance despite going 
through various challenges of digital learning. Thus, this research would like to explore the resilience of university youth while 
undergoing the challenges of digital learning during the COVID-19 pandemic. This research adopted a qualitative approach, and data 
were collected through semi-structured interviews. Purposive sampling was used, where five respondents among the University 
Malaysia Terengganu (UMT) youth with a cumulative grade point average (CGPA) of 3.50 and above were selected in this research. The 
research found that the challenges faced by the majority of the respondents during digital learning were the non-conducive learning 
environment and the poor internet connection. In addition, findings also found two protective factors that helped the respondents be 
resilient, identified as the internal factor (i.e., self-concept and cultural sensitivity) and the external factor (i.e., parents' support and 
positive peer relationships). The research findings showed that the university youth also need support and help from various parties 
alongside their own efforts in academics in order to face any kinds of risky situations and grow as resilient youth.  
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Introduction 

In 2019, the world was shocked by the outbreak of Coronavirus disease (COVID-19), which was reported to originate in 
Wuhan City, China, in December 2019 (Lee, 2020). The COVID-19 outbreak has been an extraordinary phenomenon for 
the global community that has impacted us in many ways. The impacts of COVID-19 have changed the landscape of 
people’s lives around the world. People are advised to keep their distance one another and to travel as little as possible. 
To date, the COVID-19 disease still prevails within the community despite the various efforts that have been made to 
combat the outbreak. For instance, China, which has hundreds of millions of people, has approved many restrictions such 
as tight quarantine and the closure of the main entrance of its big cities (Abdullah, 2022). 

Many sectors are taking precautions to combat the COVID-19 outbreak, including the education sector. This outbreak has 
impacted the education sector (Schleicher, 2020) both in developing and developed countries (Thomas, 2020). In Korea, 
when the first COVID-19 case was recorded, the Korean Ministry of Education had deferred the start of school registration 
and carried out digital learning (Fatoni et al., 2020). A similar approach was taken in China, where most of its universities 
decided to cancel physical classes and carry out digital learning for students’ safety (Wang et al., 2020). Malaysia was also 
not excluded when the Malaysian government ordered that all teaching and learning activities must be done digitally 
during the Movement Control Order (MCO) period. 

Indeed, the transformation process of applying progressive and continuous digital learning is not an easy journey, 
primarily in the higher education system (Fidalgo et al., 2020). In addition, digital learning is the new norm for all 
students during this pandemic period. Singh et al. (2020) argue that university youth are prone to having mental and 
psychological issues during a pandemic, which can affect their physical, mental, and emotional wellbeing while also 
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impacting their educational development. Nevertheless, it is observed that some university youth successfully overcame 
challenges when they faced any changes, which is reflected in their good academic achievement (Gürsul & Keser, 2009), 
although we often hear of the negative issues experienced by the university youth about digital learning (Putri et al., 
2020). 

The adaptability to move to digital learning has caused worries among university youth (Moore et al., 2020). For example, 
they were concerned about their inability to use technology efficiently, as well as their inability to minimise the problem 
of the internet connection and the issue of two-way communication. Thus, many of them are affected and have adverse 
psychological effects. Other studies also found that this COVID-19 outbreak has caused mental health problems such as 
depression (Ye et al., 2020). 

The pressure caused by this outbreak could be felt by all nations, especially in developing countries like Malaysia, as they 
face limitations in terms of basic facilities (i.e., electricity and internet). Hamid (2021) argues that the internet coverage 
in the area of Kampung Setol in Yan, Kedah is unsatisfactory, and she is afraid that it could affect the digital learning 
process of the students at home. The lack of the parent's income to support the needs of the children to study digitally at 
home has also caused this pressure (Brown & Salmi, 2020). Individuals in Malaysia with an average monthly household 
income of MYR 4,360 or less are classified as belonging to the B40 category (Bottom 40% of the income share) (Haron, 
2020).  

Moreover, the low-income and poor population always find it hard to perform well in academics, thus making it quite 
challenging for them to break their poverty cycle (Rasyid & Samat, 2018). However, studies show that there is a positive 
correlation among the university youth in the B40 category in terms of their resilience to self-development (Ibrahim et 
al., 2018). Despite the COVID-19 outbreak that has impacted the country’s education system, students and university 
youth are capable of coping with and managing the effects of this outbreak (Abu Hassan et al., 2021), which shows that 
this unprecedented situation is not a hurdle for our youth to move forward. 

Many of the previous studies around resilience have adopted a quantitative approach (Eri et al., 2021; Ovaska-Stafford 
et al., 2019; Ye et al., 2020) based on the youth context in Western countries (Appolloni et al., 2021; Brammer, 2020; 
Román-Mata et al., 2020). There is a lack of qualitative research on the aspects of youth resilience in keeping up with 
good academic performance during this pandemic period. Therefore, to understand deeper the process of developing 
resilience among the university youth in Malaysia, there is a need for new research through a qualitative approach 
(Ungar, 2004), due to the limited research conducted within this particular demographic (Ibrahim et al., 2018).  

To fill up the gap, this current research will delve deeply into exploring the challenges faced by university youth while 
undergoing digital learning. This research will also explore the youth development assets that contribute to their 
resilience in terms of the internal and external protective factors that help them to keep a good academic record during 
this pandemic period. Resilience is viewed as a strength that every youth requires in order to positively grow in all 
endeavours that they undertake in order to produce good quality university youth (both mentally and physically) when 
confronted with any risky situation such as this COVID-19 outbreak. The objectives of this research are as follows: 

i. To identify challenges faced by university youth while undergoing digital learning during the pandemic period. 

ii. To explore internal protective factors that support resilience among university youth in keeping up with good 
academic performance while undergoing digital learning during the pandemic period. 

iii. To explain the external protective factors that support resilience among university youth in keeping up with good 
academic performance while undergoing digital learning during the pandemic period. 

Literature Review 

Research around youth is getting more attention from researchers and academicians. A study conducted by Latif et al. 
(2021) explored the issues around academic performance as the main thing for a bright future development of the youth 
so as they can have better lives in the future. It is also seen that youth are easily exposed to problems and challenges 
during the transition period into adulthood, where the process is usually influenced by many factors such as the 
environment, family, community, and so forth (Roth & Brooks-Gunn, 2003). Therefore, in this research context, youth, 
especially university youth, need to be resilient so that they can overcome any kinds of challenges better, primarily in the 
teaching and learning activities, despite being conducted either physically or digitally.  

A good teaching and learning process could produce individuals that can shape the country’s future. Academic 
performance is always connected to an individual’s resilience. Individuals with higher academic qualifications are seen 
to be more resilient and always move forward during their study courses (Román-Mata et al., 2020). It is consistent with 
the findings of Orkaizagirre‐Gómara et al. (2020), who discovered that resiliency among university youth increased when 
they maintained good results every semester. 

In addition, digital learning is also seen as supporting the learning process of university youth. The use of technology in 
the learning process has shown a positive result, and through it, youth have become more interested in involving 
themselves and participating actively in the process (Pinto & Leite, 2020). A previous study also found that the youth's 
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efficiency in digitalization during the pandemic period has helped them maintain good academic performance (Arora et 
al., 2020). However, challenges still exist in the digital learning process (Eri et al., 2021). For example, the process will be 
harder when there are problems with internet connectivity and a non-conducive learning environment. Previous 
research indicate that digital learning does, in fact, expose today's university students to challenges (Appolloni et al., 
2021; Yahaya & Adnan, 2021). This is because the digital learning system is a new norm for them, and thus, they have to 
adapt to these challenges to be able to continue their studies consistently (Rahat & Ilhan, 2016; Skovholt & Ronnestad, 
2003). 

For psychologists, the common concept of resilience consists of three things: making good improvements despite being 
in risky situations, being continuously efficient under pressure, and recovering from trauma (Werner, 1995). Nowadays, 
resilience is usually defined as the positive adaptation of any individual during hardships (Luthar, 2015). Resilience helps 
individuals be able to adapt to any kind of challenging situation (Hicks et al., 2005). Academically, resilience is seen as 
the ability of the students to face the challenging academic situations that have been the main hurdles to their academics 
(Martin & Marsh, 2009). 

Developing resiliency among students could lead to peace in the mental, spiritual, physical, cultural, and social states of 
mind (Omar & Abdullah, 2020). Previous research also shows that resiliency could help students with communication 
and improve their quality of life (Tyre et al., 2016). In this study, resilience among the university youth is measured by 
good time management, which has been categorised as the self-concept and the support received from family and friends 
(Brammer, 2020; Kamaruddin et al., 2016). Not only that, during this pandemic period, university youth have also shown 
their resiliency in terms of their spiritual values, self-belief (self-efficacy), and self-esteem (Maheshwari & Jutta, 2020). 

This current research will give attention to two protective factors known as the internal and external factors that 
contribute to the resiliency of university youth. External factors consist of the construction of the strength for self-
development that could be obtained through connections with families, friends, schools, or communities (Ledesma, 2014; 
Selamat et al., 2022; O'Leary, 2010; Ovaska-Stafford et al., 2019; Resiliency Initiatives, 2003). Meanwhile, internal factors 
consist of behaviour, self-control, self-concept, cultural sensitivity, and social sensitivity (Beardslee, 1989; Ledesma, 
2014; O'Leary, 2010; Resiliency Initiatives, 2003; Ungar, 2004).  

The resilience theory (Rutter, 2006) explains that individual differences in the resilient context could be different due to 
genetic effects that made some individuals more or less exposed to environmental changes. This theory also states that 
any individual can be resilient when facing any risks. However, different risks and environmental changes could cause 
individuals to be more or less resilient at different times (Rutter, 2006). This is because people cannot be resilient at all  
times (Luthar et al., 2015). While numerous studies have delved into this subject, there is a scarcity of available 
information pertaining to the obstacle’s youth face and the specific tactics they employ to surmount them  (Barrot et al., 
2021). 

Methodology 

Research Design  

This study adopted a qualitative descriptive approach through semi-structured interviews as the researchers explored 
the challenges faced by university youth while undergoing digital learning and identified the protective factors that 
contributed to their resilience in overcoming the challenges. This approach is chosen to provide an understanding and 
give a detailed explanation of the research context based on the experiences and perspectives of the respondents, and it 
does not generalise the findings (Merriam, 2009). 

For sampling, a few strategies can be used, and this study has chosen purposive sampling (Bailey, 2007). This means that 
the researchers had chosen the potential respondents based on the criteria that could help answer the research questions 
(Patton, 2002). Respondents were chosen based on the criteria that met the research context, which was the final-year 
university students from UMT who scored well in their academics with a CGPA of at least 3.50 and above. The sample 
size has been considered, and it is acknowledged that a small sample size is common in any descriptive qualitative 
approach (Ritchie et al., 2013). The number of respondents interviewed depends on data saturation (i.e., a situation when 
respondents are no longer providing new information from the following interviews) (Mason, 2010). Five respondents 
were involved in this research once the collected data reached saturation. 

For ethical considerations, researchers made sure that all respondents were given an information sheet that contained 
an explanation of the procedures of this research, and they were also given consent forms to be signed before the 
interview was conducted. Researchers also obtained permission to record the interviews with a voice recorder and to 
make personal notes of the interviews. Only related data (based on the respondents’ answers) will be placed in the 
written report.  

To gather comprehensive information from respondents, semi-structured interviews were employed which revolve 
around three key questions aligned with the research objectives. The construction of the semi-structured interview guide 
draws upon an integrative literature review conducted prior to this study. The use of the semi-structured interviewing 
method is acknowledged for its effectiveness in capturing interviewees' perspectives and the meaning they attribute to 
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a particular phenomenon (Kvale, 1996). Sample questions included (1) Upon learning about the implementation of digital 
learning, what was your response? (2) How are you preparing yourself for digital learning? (3) What disparities do you 
perceive between digital learning and traditional face-to-face learning? (4) Are there any challenges or limitations you 
encounter while engaging in digital learning? Although interview guidelines are in place, the interview process adjusts to 
accommodate the unique characteristics and circumstances of each research respondent. 

Research Respondents 

Five university students in their final year with a CGPA of 3.50 and above were involved in this research. They consisted 
of one female and four males. Table 1 shows a summary of their demographic background. The research respondents 
came from various family income statuses that were in the B40, M40 (Middle 40% of income share), and T20 (Top 20% 
of income share) categories. All of them were 23 years old, and they were involved in digital learning during the outbreak 
of the COVID-19 pandemic. 

Table 1. Demographic Summary of the Respondents 

Respondent Age Gender Family Income Status 
A 23 F M40 
B 23 M B40 
C 23 M B40 
D 23 M T20 
E 23 M B40 

Analysis of Data 

The data analysis process was done manually through thematic analysis, and it was done with the help of Microsoft Word 
computer software. Thematic analysis was used to categorise the data into themes that match the research questions. 
The transcripts were meticulously examined, and inductive, open codes were assigned. Through iterative refinement of 
codes and categories, themes and sub-themes were established by two researchers and a research assistant to ensure 
intercoder reliability and consistency (Julien & Dookwah, 2020). Recurring, emerging, and contrasting perspectives were 
identified and organized into thematic categories, with direct quotes from the interview sessions utilized as supporting 
evidence for the identified themes. Reliability in qualitative research signifies that the researcher's approach remains 
consistent when applied by different researchers and in different projects (Gibbs, 2007). To ensure the reliability of data 
analysis in this research, the researcher used the member-checking approach, which involves the respondents in the 
study to validate the accuracy and reliability of the analysis. Member checking is a method used to assess the accuracy of 
qualitative findings by presenting the final report, specific descriptions, or themes to the participants and gauging their 
perception of their accuracy (Creswell, 2014). This approach can help to ensure that the findings accurately reflect the 
perspectives and experiences of the respondents, as stated by Ary et al. (2010) and Merriam (2009). 

Findings / Results 

For the first research objective, the findings found two main challenges that were faced by university youth while 
undergoing digital learning, which are the non-conducive learning environment and weak internet connectivity. For the 
second and third objectives, the findings identified the internal protective factors that have influenced resiliency among 
university youth as self-efficacy and cultural sensitivity. Meanwhile, the external protective factors have been identified 
as the support received from families and positive relationships with peers (see Figure 1). 
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Figure 1. The Process of Resilience Development Among University Youth While Undergoing Digital Learning During 
The COVID-19 Pandemics 

Challenges While Undergoing Digital Learning  

The use of a new pedagogical normative during the COVID-19 pandemic has given big challenges to students, especially 
those that came from low- and middle-income families, as they need conducive learning facilities. Learning and evaluation 
processes that took place within digital platforms have been a new experience for university youth. The non-conducive 
learning environment and the weak internet connectivity have been big challenges for them.  

a. Non-conducive Learning Environment  

All five respondents agreed that the non-conducive environment while undergoing digital learning has been a challenge for 
them. They said that there were many disturbances that they went through, such as noisy situations, interruptions from 
family members, and limited space to learn. These disturbances have made it hard for them to stay focused during lectures 
that took place digitally.  

During the learning session, it was very noisy because my neighbour was doing house renovation. Also, 
my parents and other family members were also at home, and I lost focus to learn. Not only that, 
sometimes it was the sound of the television. 

(Respondent 1) 

At home, there were many things that disturbed my learning, well, sometimes it was not only the place 
to learn, but it was the people, I mean, when we received guests when the neighbours came, so, it was 
hard to give a 100% focus. 

(Respondent 4) 

My mother and grandmother always disturbed me, well, it was not a disturbance actually, but they 
always called me for a while to do this and that, asked this and that, like that. 

(Respondent 5) 

The quotes above show that it is quite a challenging situation for the university youth while undergoing their digital 
learning during the COVID-19 pandemic, as the non-conducive learning environment has affected their learning focus.  

b. Weak Internet Connectivity 

Three out of five respondents admitted that weak internet connectivity in some areas has also been a challenge while 
undergoing digital learning during the COVID-19 pandemic. Some of the respondents’ houses are located in rural areas 
where internet connectivity is weak. It is more challenging for those that came from the B40 category because they have 
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to spend a lot to get a high-speed internet connection, which causes them a burden. Some of them reported that the 
internet plans are expensive, but they still have to subscribe to participate in digital learning. The type of internet plan 
influences the speed of the connection.  

I stay in a village and internet networks (all network providers) here are quite bad. I subscribed on my 
own and did not receive any funds to pay for the internet subscription. Actually, the data that I 
subscribed to was quite expensive, around MYR 100 and I used my savings for that purpose. 

(Respondent 2) 

The internet was okay, but the speed was not strong enough to support applications like Webex because 
Webex needed a lot of data. Whether I like it or not, I had to spend more to make sure I can follow my 
studies well. 

(Respondent 3) 

Sometimes, the Umobile internet caused problems and it made me a bit panic. 

(Respondent 5) 

The finding shows that weak internet connectivity is one of the challenges in the application of digital learning. This 
problem is not only happening in Malaysia because other countries like China also have a similar problem, as researched 
by Eri et al. (2021). In addition, students who study digitally are always worried about access issues when they are having 
digital examinations or quizzes due to weak internet connectivity (Yahaya & Adnan, 2021). 

The quotes above also show that there are university students who take the initiative to subscribe to internet plans so 
that they can study smoothly, which has resulted in them spending far more than they anticipated. If they stay on campus, 
they do not have to pay for the internet because it is already available as one of the basic facilities. These three 
respondents were all from B40 families, and this internet connectivity issue caused them a burden (Adnan & Anwar, 
2020; Yahaya & Adnan, 2021), as they had to pay high price for a good connection. It is also known that not all university 
youth are from well-off families (Rathakrishnan, 2020).  

Internal Protective Factors That Support Resilience  

Internal protective factors that support resilience are factors occupied by any individual or their personality factors. 
These factors will significantly influence the way that the university youth understand and face any challenges while 
undergoing digital learning in order to keep up with their academic performance. Self-efficacy and cultural sensitivity are 
the factors used by these university youth.  

a. Self-efficacy 

According to Bandura (1997), self-efficacy is defined as the belief in one's ability to effectively plan and carry out the 
necessary actions to achieve specific goals. This self-efficacy show that respondents have the skills for planning and 
making decisions because they believe in themselves and have high self-esteem (Resiliency Initiatives, 2003). Self-
efficacy also consists of how individuals take their own action to achieve their goals or handle stressful situations 
(Karademas, 2006). To ensure that they could follow the digital learning smoothly, all respondents took the initiative in 
the planning and decision-making processes. For planning, they prepared themselves for the learning process and 
managed their time wisely. For examples: 

I will divide my time, I mean, I start to do the assignment at eight o’clock and when it’s ten o’clock, I will take a 
rest for a while, I will watch movies, or eat and then I will get back to work. 

(Respondent 1) 

I make a lot of self-preparation as I will always change my mindset so that I can be more open-minded. 

(Respondent 2) 

Firstly, what I will do is that I will set up my study table because by doing that, it can avoid me from 
being lazy. 

(Respondent 4) 

Respondents were asked about their own initiatives taken while undergoing digital learning, and these findings are 
consistent with the previous study conducted by Ibrahim and Hussin (2016), who found that the present university youth 
are resilient in managing their time and work and that they can also plan their daily schedules in an orderly manner. The 
initiatives taken have helped the respondents excel academically. In contrast, if university youth are weak in time 
management, it will affect their ability to do all their work properly, and this group of students will usually fail to complete 
any given task on time (Othman et al., 2020). This situation shows that good time management can help students be 
proficient in making plans for their studies in line with the goals that they want to achieve.  
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b. Cultural Sensitivity 

The second internal protective factor that supports resilience is cultural sensitivity. Cultural sensitivity refers to the 
cultural diversity that presents within communities and includes cultural awareness, cultural acceptance, and 
spirituality, all of which contribute youth resiliency (Resiliency Initiatives, 2003). This study found that all five 
respondents have cultural sensitivity factors that have helped them in their digital learning. Spirituality and cultural 
aspects like respecting the elderly have been applied by the respondents because they believed that this value has a role 
to help them consistently achieve good results in their studies. The examples are as follows: 

Every Thursday (night), I will always recite Quran and specifically, Yassin for myself. 

(Respondent 1) 

Respecting parents and asking for their blessings like when I was going to sit for the examination or when to do 
something. 

(Respondent 4) 

I perform prayers, I go to the temple because I believe in God. 

(Respondent 5) 

Every religion has its own belief, but those with a high level of spirituality will have a better quality of physical health 
(Jim et al., 2015). Religion and spirituality are important in daily life aspects. That is why the respondents were concerned 
about spirituality aspects because it can positively influence their quality of life, life satisfaction, and adaptation (Jones et 
al., 2016) while undergoing their digital learning smoothly and achieving good results in their studies. Meanwhile, being 
respectful is a value in all religions and everyone is encouraged to do so.  

External Protective Factors That Support Resilience  

External protective factors that support resilience found in this study are known as family support and positive 
relationships with peers. These external factors can help individuals to stay resilient in overcoming any kind of challenge. 
The availability of this support system has strengthened the ability of university youth to face the challenges of digital 
learning.  

a. Support from Families 

Family support is one of the external protective factors mentioned by respondents during interviews. This factor has 
contributed to forming resiliency among university youth during the implementation of digital learning and they had 
successfully kept up with the good academic record. The respondents were asked about which type of support they 
received the most while undergoing digital learning. Almost all of them responded that they received the most support 
from their families and the support is in the form of good communication and the love received.  

My family help me a lot, like for example, I have to do a lot of assignments and sometimes I do not have time to 
eat. So, my mother always prepares food for me. 

(Respondent 1) 

I always communicate with my parents, I share many things with them like when I have problems with 
my studies, I will talk a lot to explain to them about the problems that I have so that they can understand 
especially about this digital learning. 

(Respondent 2) 

At first, I cried, then after that, I always share what I go through with my mother, and she always 
motivates me. 

(Respondent 5) 

The quotes above show that family involvement plays an important role to the respondents in the implementation of 
digital learning. For this factor, the respondents sought help from their parents to assist with their daily activities as most 
of them stay at home due to the pandemic and the help received has helped them to face the digital learning challenges 
better. Communication with family members could lessen pressure (Lompoliu & Pasoreh, 2015) among university youth 
because they can share their problems with others. Therefore, having a good relationship and the involvement of family 
members, especially the parents, could lead to the improvement in academic performance among university youth (Lee, 
2012). Those quotes above are consistent with the study conducted by Chung and Ho (2016), who argued that having a 
good and friendly relationship can form stronger resiliency in any individual because families are the closest people to 
everyone.  
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b. Positive Relationships with Peers  

Respondents also mentioned that having a positive relationship with peers is another external protective factor that 
helped them to keep a good academic record during the pandemic. Through this positive relationship, respondents can 
share their knowledge with their peers and also motivate each other so that they can all stay enthusiastic to face any 
challenges while undergoing digital learning.  

I can’t say much, but I am very grateful because I have friends who can teach me. 

(Respondent 3) 

I get support from my friends because in my course group, what do people call that…some of them always share 
motivational quotes in the WhatsApp group and it makes me feel that we all go through this process together 
and if God wills it, we all can graduate together, and this really motivates me. 

(Respondent 4) 

Peers or friends are a group of people who are close to and influential in the lives of youth (Shahruddin et al., 2018). 
Usually, youth will turn to their peers as guides to appraise their abilities, such as their attitudes, personalities, skills, and 
strengths. Whatever is done by their peers will be a reference and guide for them. Therefore, choosing good and positive 
peers can lead youth to excellence (Hamzah et al., 2013). The finding is consistent with recent research done by Selamat 
et al. (2022), who found that social support received from friends is an important element that has helped homestay 
operators stay resilient in running their businesses during the COVID-19 pandemic.  

Discussion 

Data analysis revealed that there are challenges that university students face while participating in digital learning. The 
non-conducive learning environment has been the main challenge for them because digital learning commonly involves 
uncomfortable noises because the space and area where the learning process takes place are not conceptualised for 
learning. The previous research conducted by Yahaya and Adnan (2021) supports the current study, as they discovered 
that uncomfortable situations disrupted students' focus on their studies and presented challenges in online learning 
within Malaysian public higher education institutions. Moreover, this finding aligns with a study conducted by Kumi-
Yeboah et al. (2020), which identified numerous drawbacks of long-distance and digital learning in relation to the 
challenging home environment. 

Meanwhile, weak internet connectivity was seen as another challenge by the youth while undergoing digital learning. 
The previous study conducted by Eri et al. (2021) supports this finding, as they identified internet connectivity issues as 
one of the challenges faced in digital learning within higher education settings in Cambodia, China, India, and Malaysia 
because this issue has been a common problem in developing countries. A study conducted by Bessette et al. (2020) is 
also consistent with this research finding, as it found that not all students have access to technology or high-speed 
internet. If these university youth do not participate in digital learning, they will be left out, and it will also be hard for 
them to interact with their peers because there were times when they had to do group assignments.  

Therefore, both the non-conducive learning environment and internet connectivity issues can cause conflict for students. 
Fatoni et al. (2020) discovered that the primary concern raised by students often relates to the imperative need for 
improving network stability. This is significant because the digital learning environment can impact students' academic 
performance (Fatoni et al., 2020; Yahaya & Adnan, 2021), emphasizing the importance of addressing this issue. Moreover, 
during this pandemic period, university youth are also affected financially (Khalid, 2022). Nevertheless, based on the 
respondents’ statements, the government and university also provided aid in monetary form and provided free data to 
university youth. Although the aid received could not fully cover the cost, it had at least helped the university youth ease 
a bit of their burden.  

Despite the challenges of digital learning, these university youth managed to keep up with their good academic 
performance, which was geared up by the internal and external protective factors that support resilience among them. 
Self-efficacy and cultural sensitivity are identified as the internal protective factors. The respondents were taking their 
own initiative by developing good time management, and it is known that this initiative can help students be proficient 
in making plans for their studies in line with the goals that they want to achieve. This finding aligns with previous 
research (see Ibrahim & Hussin, 2016; Othman et al., 2020), which revealed that tertiary education students who 
cultivated effective time management skills performed well academically due to increased discipline in the studies.  

In addition, it is commonly acknowledged that religion and spirituality are important aspects of life; the respondents 
have a high level of sensitivity towards these aspects, and they believe that being religious also helps them succeed. 
Looking through a sociological lens, it is plausible to suggest that personal religious devotion and practices can influence 
individual behavior in a supportive manner. This argument stems from the belief that religion serves as a moral 
framework for its adherents and exhibits a positive correlation between religious knowledge, religious practices, and 
individuals' attitudes as found in the previous research by Mydin et al. (2020) that supports the current study. This occurs 
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because religions promote a variety of religious values (such as effective time management) that can impact individuals' 
behaviors and societal norms, thereby assisting them in achieving excellence in academics.  

On the other hand, the external protective factors that support resilience are identified as the support received from 
families and positive relationships with peers. The respondents revealed that they have received good social and 
emotional support from their families, especially from their parents. This study’s findings are consistent with the study 
conducted by Chung and Ho (2016), who argued that having a good and friendly relationship can form stronger resiliency 
in any individual because families are the closest people to everyone. Ferreira et al. (2020) also emphasized the 
significance of family and neighbours in fostering resilience in the context of online digital learning. In addition, peers 
can also help students to level up their academic performance (Alsagoff, 1986). When some of them were experiencing 
problems with their studies, they usually liked to join group studies and study together with their peers. The advantage 
of group study is that it can help increase the students’ passion and motivation to learn and reduce the feeling of laziness, 
while also creating a sense of responsibility among them to help each other within their group. Based on these identified 
protective factors, findings showed that the respondents had established higher social resilience than economic 
resilience, which is consistent with the previous research (Anua et al., 2021). 

Conclusion  

To conclude, this study has found that university youth were resilient while undergoing digital learning during COVID-
19 pandemic. The findings contribute to the literature on resiliency and digital learning within the Malaysian context. 
This finding aligns with resilience theory, which posits that individuals can demonstrate resilience when confronted with 
various risks. These challenges make it difficult for them to consistently keep up their good academic performance. 
Therefore, it is hoped that the government could give more attention to the issues faced by university youth by providing 
more aid, especially to those that come from the B40 group. Through the aids, it can help university youth to participate 
in digital learning smoothly, which can lead to more university youth scoring good academic results. In addition, 
university youth are the country’s assets and hope for the future. Moreover, internal and external protective factors that 
support resilience among university youth have been explored. Self-concept and cultural sensitivity as internal protective 
factors have significantly influenced the way someone handles a crisis. Meanwhile, the external protective factors that 
help respondents remain resilient are family and friend support.  

Recommendations 

For future research, it is suggested that other researchers could widen the research scope to a wider population of 
university youth by adopting a quantitative approach or using a mixed-method approach. Future researchers can also 
compare how resiliency is built among the university youth that come from diverse backgrounds and socioeconomic 
statuses in other Malaysian universities. To support university students facing challenges in digital learning during the 
pandemic, practitioners should provide access to technology, offer training and support, create a sense of community, 
provide opportunities for feedback, and be flexible and adaptable. It is also strongly recommended to develop and 
implement primary prevention programs in higher education institutions that aim to promote well-being and resilience, 
particularly during times of adversity as suggested by Hatzichristou et al. (2021). These recommendations can help 
ensure that all students have the opportunity to succeed in their academic pursuits. 

Limitations 

This research is limited to the experiences of five university students from the University Malaysia Terengganu (UMT), 
and the sampling strategy did not represent all university youth in Malaysia because it adopted a qualitative approach. 
Therefore, the findings should be qualified accordingly as neither the findings can be generalised to all UMT’s students 
nor all the university students in Malaysia. This research can only be related to and understood by university youth that 
have the same criteria and experiences as the respondents. Also, the sample size may have limited the diversity of the 
gathered data, and there are some more potential avenues for future research, as recommended earlier.  
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